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Competency-Specific Resources

Self-regulation Assessment

Teacher Guide

Student Number: Grade Level:

T
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1. Define self-regulation in your own words.
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2. List or describe cach of the four essential components (main parts) of self-regulation.

S KI L LS 3. Scenario 1: You're having trouble understanding the current unit in your math class. You
haven't done well on the first couple of quizzes, and your overall grade has dropped. You
T H AT swant to understand the material and improve your grade. There are 6 homework

assignments and 2 more quizzes before the unit test. You have already made a detailed
plan for hew to accomplish vour goal, which includes 1) reviewing your notes or
watching instructional videos for 10 minutes each night, 2) doing three practice problems
and checking your answers prior to completing your assignment, 3) skyping with a
classmate for help whenever you have trouble with the practice problems, and 4) working
on math before other homework

PATRICIA M. NOONAN From the options below. what is the best way to proceed now that you've leamned how
AMY 5. GAUMER ERICKSON self-regulation can help you figure out if you are on track or if you need to make

changes?
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a. You'll keep track of whether vou are starting to get more answers correct when
you're doing the practice problems. You'll also track your overall grade in the
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The Power of Yet Mindset Boosting Videos for

Teens

CCC Self Efficacy Poster

Know the reasons
for the conflict
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> CCC Self-Efficacy Video « Demonstrates the ability | » Demonstrates the ability | e Describes self-regulation | o Applies self-regulation |  Defines the self-
manage the conflict A

plan. « Follows multi-step, reflect)  Creates a plan (detailed and “attainment.”
Describes nd chocses | teachar-sreated pans. | o Bxlainsselfegulton | setof actons) then | Selreglates i mulile
P B - hoandarea o | cettings o, vt
icsming dendes o 08k | vementeatedto | efot, makes hanges s | academic and sois)
PO ot <oaciic stuatons (o, | nesdd, androlectoma |  rlted o various
flaneand rac asigrments, ety of specic situations e, lone-
e g | DovloBsapln(uith | fechnalogy s o, term precs, ersonal
teachersudncelto | ineractiond) goas,career

« Reflects on strengths,

« Demonstrates the ability | challenges, effort, and
to make increasingly outcomes related to |« Explains how self-
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« Predicts how various assertiveness.
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task, resulting in

self-regulate for
increased focus. ©

common challenging
situations and emotional
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Foundational Competencies

Intrapersonal Interpersonal

* Self-Efficacy * Assertiveness
* Self-Regulation * Conflict Management
* Self-Awareness (integrated) adaptability * Empathy (integrated)

N initiative
Qo

(9)
2
o

perseverance Assertiveness

® Research-based Self-Regulation Aot

school & post-school self-care

Self-Awareness networking
outcomes social awareness

integrity.

® Shown to improve in- ,{DQ Self-Efficacy Empathy
S
)

® Distinct curiosity
® Teachable

® Measurable

Conflict Management

communication
(verbal, written, nonverbal)

® Generalizable

time management critical thinking

problem solving learning schema

content/technical
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Highest Need Competencies
ldentified by Over 7,300 Kansas Students

Ov.erall Rank by Males Females 6th Grade 9th Grade 12th Grade
Highest Need

Sustained Attention Sustained Attention Sustained Attention Sustained Attention Sustained Attention Sustained Attention
Self-Regulation Self-Regulation Self-Regulation Self-Regulation Self-Regulation Self-Regulation

Initiative Initiative Assertiveness Initiative Initiative Assertiveness

Conflict Conflict

Assertiveness Initiative Assertiveness
Management Management
Self-Efficacy " Conflict : " Conflict
: Communication Assertiveness Communication
Goal Setting Management Management
Conflict . . . Conflict Self-Efficacy

T e — Assertiveness Self-Efficacy Goal Setting i — Goal Setting
Source: Competency Student Needs Assessment Want to try out the Needs Assessment?
(available free at CCCFramework.org) Go to https://is.ed/rcsurvey

Code: 11-4310



Assertiveness

Even when it's difficult,
express my wants,

Assertiveness is defined | needs, and thoughts

as: Even when it’s
difficult, expressing your
wants, needs, and
thoughts while
respecting others.

Even when it’s difficult,
respect what others
want, need, and think

CCCFramework.org
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MENTI

Reflect on the evaluation of your initiatives

https://www.menti.com/s86wfst7gy
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Professional Development

Session 3: Session 4:

Session 2:

Session 1:

Assert intro ALRLE: More Assert Reflection
strategies strategies & Planning
9/28/20
(9/28/20) (11/30/20) (2/18/21) (4/2/21)

Teacher Next steps: Teacher Next steps: Teacher Next steps: Teacher steps:
* Teach instructional plan * Teach instructional plan ¢ Teach instructional plan ¢ Analyze and discuss the
* Participate in team « Connect to content in - Administer AS Knowledge  Pre/post AS Knowledge
coaching the classroom Test as a post-test before ~ T€Sts
« Participate in team Session 4 * Analyze and discuss our
coaching * Look for sequence Schoolvyide Educator
* Look for sequence indicators Reflection survey data
indicators * |dentify potential

activities for scaling up

and sustaining
SEL Coaches and Principals use input from Session 4 to assertiveness instruction

determine 2020-21 next steps



PD Resources

Participant Packet

|_PATH TO STUDENT IMPACT ASSERTIVENESS

Envision Purpose n Discover Competencies n Focus On Assertiveness

26 Competencies

* Generalizable

Competencies are complex.

Three Domains
* Intrapersonal
* Interpersonal
* Cognitive

* Research based Difficult
. i * In-schoal and Foepactihat ikl for
Developing sacially and post-school outcomes o e ik studients.
emotionally engaged, career * Teachable
equipped, lifelong learners. * Measurable &

n Explore Resources

B Develop Your Instructional Plan

Key Website: http://cccframework.org/
Materials at hitps./www.ksdetasn.org/
« Lessons and student workbook

= Competency sequence
o Teacher guides

* Poster

® Formative assessment
o Padlet

« The Skills That Matter by Noonan and
Gaumer Erickson (2017)

¢ Review the Assertiveness Lessons
« Review the six foundational instructional criteria:

Provide instruction that facilitates
ing of the

and components

o

Guide students to determine how the
competency applies to them persenally

w

Facilitate students’ reflection on the strengths
and challenges related to the competency
components

'S

Students practice the competency,
including each compenent, over time

o«

Provide feedback to students throughout
their practice of the competency components

=3

Facilitate students’ reflection on their
d of cor G

Complete your plan for addressing today’s
assertiveness learning targets by submitting
this survey: hitps:/kusurvey.cal.qualtrics.com/
[fefform/SY SGPbAXDVyHSER7iS

ﬂ Provide Instruction

Reflect and Refine

Teach lessons & embedded, ongaing
instruction and guided practice for students D

YU HAYE THIS!
Wa are available to support you:
Pattie Noonan
pnoonan@ku.edu Amy Gaumer Erickson

agaumer@ku.edu

« Administer and review pre-test
« Discuss instruction with colleagues

& Join next workshep on 11/20/2020

s

CCCFramework.org

llege & Career Competency
RAME VWO RK

Lessons &
Student Workbook
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Assertiveness lessons

Assessing Your Assertiveness (Pre-Test)

* Lesson 1:
* Lesson 2:
* Lesson 3:
* Lesson 4:
* Lesson 5:
* Lesson 6:
* Lesson 7/:

* Lesson 8:

AMEWOR
CCCFramework.org

Defining Assertiveness

Understanding Your Ability to Be Assertive
Understanding Yourself

Understanding Others

Showing That You Understand Others
Developing Assertive Statements

Is it Assertive?

Assertiveness — Putting It All Together

College & Career Competen
27 e



What would it look like if a
student were being assertive?

* In group work
e With teachers
* Personal boundaries

* In relation to conflict

Educators responded on a padlet

College & Career Competency
FRAMEWORK
CCCFramework.org




Assertiveness Questionnaire &
Knowledge Test

Assertiveness
Questionnaire

Questionnaire

Knowledge
[tems: 21 - 37

Essay Items:

Items: 1-20 38-40

\

Reflective self-assessment
(snapshot in time, not for

pre/post)

& Knowledge
Test

N/

Measure of student
comprehension (can be
used as pre/post)

Want to try out the test?

Go to https://is.ed/rcsurvey

College & Career Competen .
ANV TAA 05 R I Code: 16-4306
CCCFramework.org




Teach

CCCFramework.org

er choice of instructional activities

My Instructional Plan — Embedding Assertiveness concepts from Lessons 1- 8

Plan competency instruction across time within your course content, Additional resources (e.g., research guide,
questionnaire, video, poster, and Padlet] are on hitp://CCCFramework.org,

Directions: For each lesson, check each activity you'll use to address the learning target.

School/District:

Setting
i.e, course title, grode
levelfs)

Competency &
Components

Assertiveness
1, Even when it's difficult, express my wants, needs, and thoughts
2. Even when it's difficult, respect what others want, need, and think

Results: What will

improve gs a result of
assertiveness instruction
What will you look for to
see student growth?

Provide initial competency instruction so that students understand the competency and related concepts, know their
strengths and areas for growth, and determine their own r for wanting to improve their assertiveness. Which
activities will you use (and where/how will you incorporate them] in your class/context?

College & Career Com
-RAMEWORKS

1. How will you provide
instruction that
facilitates students’
understanding of the
competency and
components?

2. How will you guide
students to determine
how the competency
applies to them
personally (e.g., in
schoaol, relationships,
career, college)?

3. How will you facilitate
students’ reflection on
their strengths and
challenges related to
the competency
components?

Lesson 1 Learning Target: Students can define assertiveness; differentiate between passive,

assertive, and aggressive behaviors; and provide examples of why learning to be assertive is

important.

[ 1.1: Students break down the definition of assertiveness and write it in their own words,

O 1.2: students discuss the CCC wheel, note that assertiveness is interpersonal, and relate
assertiveness to other competencies.

[ 1.3: Educator shows poster & shares personal example of assertiveness [Including both
components).

[ 1.4: Students role-play both passive and aggressive responses to situations and then discuss
wihy assertiveness is helpful for evenyone (not just for people who are shy/passive).

[ 1.5: students reflect on a past experience where they were angry with someone and
consider whether they communicated effectively or If assertiveness could have helped.

O 1.6: Students read & reflect on table contrasting passive, assertive, & aggressive behaviors,
O 1.7: students rate a variety of behaviors on a spectrum of passive-assertive-aggressive and
explain their reasoning,

[ 1.8: Students complete a reflection ticket to identify why improving their assertiveness is
important to them personally.

Lesson 2 Le

assertive.

O 2.1: Students read a table contrasting characteristics {body language, voice, & words) of
passive, assertive, and aggressive communication and add 1 item of their own for each (with
optional extended activity for students to repeat the same sentences with different body
language and tones to see how it changes the meaning).

img Target: Students can identify their strengths and challenges related to being

O 2.2: Students analyze recent interactions with specific people to rate their behavior in the
interactions on the spectrurn of passive-assertive-aggressive & answer reflection questions.,




Application Ideas

Lesson 1 Learning target: Students can define assertiveness;
differentiate between passive, assertive, and aggressive behaviors;
and provide examples of why learning to be assertive is important.

Lesson 2 Learning target: Students can identify their strengths and
challenges related to being assertive.

Where and how could you incorporate awareness of assertiveness?

Discussing assertiveness of historical
or literary figures

Analyzing situations—Was that
assertive?

Discussing strengths and challenges
to being assertive

Journaling about assertive efforts

Colle e&CareerComgetency
-RAMEW O RK
CCCFramework.org




Educators’ Efficacy & Buy-In for
Teaching Assertiveness

Rate Your Level of Confidence That...

B 1 (Not Confident) 2 3 m4 m5 (Very Confident)

0% 20% 40% 60% 80% 100%

| can teach assertiveness using or IW .

modifying the instructional activities

| can facilitate students' practice in being IW
assertive

23%

| will observe students' development of IW yao

assertiveness

My instruction will positively impact
students' behavioral and/or academic &%  17%
outcomes

College & Career Com
FRAMEWOR 'C
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Moving from Skill to Competency

College & Career Competency Development

Fluency of Skill  Generalization of Skill Competency

Instruction Guided Facilitated Independent Practice Independent Life,
Practice Practice with Feedback College & Career Practice

understanding of the competency and components.

1 Provide instruction that facilitates students’

Guide students to determine how the competency applies to
them personally. (e.g. in schoal, relationships, career, college)

Facilitate students’ reflection on their strengths
and challenges related to the competency components.

4 Students practice the competency, including each component, over time.

Provide feedback to students throughout their practice
of the competency components.

Facilitate students’ reflection on their development
of competency components.




Which Lesson Study elements do
educators engage in?

™
,,-———-""""—'__

[orar f”':—:?\
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3. Teach >

To annotate:
1. Click the dropdown arrow next to View
options and click Annotate.
2. Onthe Annotate bar that appears, click

From Catherine Lewis www.lessonresearch.net Stamp.

3. Choose a stamp and click on the screen



Assertiveness Student Formative Questionnaire Results
Scores by Component From 205 Females & 259 Males

M Females " Males

E[ = Range

100
63

60 -|- 3 26 -|-55 “7'34

40 -

20 L e e

0
Express Myself Respect Others Overall
Assertiveness Knowledge Test Items
Overall Percentage Correct
B Females " Males
0% 20% 40% 60% 80% 100%

Females 48.1% ‘

Males 43.9%




How well were we able to address each
learning target from Lessons 1-3?

Learning Target 1: Students can define assertiveness; differentiate between passive, assertive, and
aggressive behaviors; and provide examples of why learning to be assertive is important.

Learning Target 2: Students can identify their strengths and challenges related to assertiveness.

Learning Target 3: Students use the Feeling Words Wheel to better understand their feelings and
express them appropriately at any given time.

35

30

25

20

15

10

To what degree have you been able to teach each learning target? (n=53)

21 21
17
16
11
9
8
3
: =
|

Lesson 1 Lesson 2 Lesson 3

M Fully taught ®Somewhat taught B Not taught yet N/A




3-Part Assertive Statements

| Empathy Statement

an indication that you
understand the perspective
and feelings of the other person

¥A Rationale / Reason

provide some reasons and your feelings
to support your opinion
(without blaming others)

B) Request

aclear, direct statement of
what you want to happen




Competency Sequence:

Development targets

These targets describe how students demonstrate progressive interpersonal skills at each stage.

By the end of each stage, each student:

Developing

Emerging

Demonstrating

Generalizing

* Demonstrates how to ask for
help.

s Expresses basic feelings and
preferences.

+« Demonstrates refusal skills and
the ability to say, “No.”

* Communicates a need or a want
to peers and adults in a
respectful manner.

# Asks for help from an adult for a
challenging situation.

e Demonstrates respectful refusal
skills.

s Makes assertive statements
paired with body language and
tone of voice that match the
statement.

* Describes assertive, passive, and
aggressive behaviors.

* Demonstrates verbal and non-
verbal communication for
assertiveness.

= Defines assertiveness (the ability
to express wants, needs, and
thoughts while respecting what
others want, need, and think) and
provides examples.

* Demonstrates assertive
statements during collaborative
learning.

* Explains how assertiveness is
important for current and future
life.

+ Demonstrates the ability to
express feelings in a respectful
manner,

* Rephrases aggressive and

passive statements into
assertive statements (with
prompts).

Determines personal
boundaries and generates
assertive statements to
apply if boundaries are
compromised.

Demonstrates the ability to
respond to different points
of view respectfully.

# Demonstrates verbal and
written assertive statements.

* Predicts how increased
assertiveness would affect
outcomes of various situations.

# Explains how assertiveness
relates to conflict management
and empathy.

* Demonstrates assertiveness in
various situations (e.g.,
teaming, social interactions,
seeking support).




Select Sequence Indicators

o '&M\‘:N@E‘g
That You Will Observe —

A. Expresses basic feelings and preferences.

B. Communicates a need or want to peers and adults
in a respectful manner.

C. Demonstrates respectful refusal skills.

D. Makes assertive statements paired with body
language and tone of voice that match the
statement.

E. Demonstrates assertive statements during
collaborative learning.

F. Determines personal boundaries and generates
assertive statements to apply if boundaries are
compromised.

G.Demonstrates the ability to respond to different
points of view respectfully.

College & Career Competency
-RAMEW O RK
CCCFramework.org




Q1) First let's talk about how instruction is going so far,

Describe your experience providing the instructional activities from Lessons 1-6. Note: If you weren’t able
to get as far as you intended, that is absolutely ckay. We're here to talk about what went well and our
next steps.

[ J
CO a C ’ n g Where you able to try many of them? How did it go?

Did you modify any of the activities? If so, tell me about it. It would be interesting to hear about any
virtual modifications, technology modifications, age level modifications.

Were the activities helpful to students?

Q2) Now let's talk about how you are giving students practice in your classrooms or reinforcing the
learning. Many teachers do this through using their course content (literature, social students and
history) and have students identify communication styles, emotions and perspectives). Students can
identify examples of aggressive and passive communication, and then revise to be assertive. But you
can also provide practice through collaborative learning, where small groups of students practice
assertiveness (nonverbal, voice, actions) during group work and then are prompted to self-rate or team
rate percentage of time or level of assertive communication each member. If you see 1 student
dominating a group, you can prompt the group to more equal, assertive behaviors by flashing a green
card (aligned with tables). You can also regularly have students rephrase aggressive statements into
assertive ones, or have students practice various ways to ask for help. Students can use the feelings
wheel many times to get to a more sophisticated understanding of their feelings. When you hear
statements like “that test was terrible” or "I hate this content”, students can be prompted to identify
corresponding feelings (for themselves or others). You can often just prompt students to consider their
feelings before receiving a test back, after successfully learning something, or when just given a
challenging assignment. You don't need to collect but prompt the self-reflection.

Can each of you describe how you've mentioned the concepts in your classes? If you haven’t done this
yet, it's okay. The group can brainstorm how you could tie classroom activities andyfor content to
assertiveness concepts.

[Time for participants to process their own ideas: “Why do you think that is? Or What are you thinking
about ? And affirm their processing with “I see” “Yes, that make sense”|

Q3) Quickly, have you observed any benefits for the students?

Q4) What are you hoping to do going forward in the next few weeks?

College & Career Com
FRAMEWOR ‘ Is there anything you are apprehensive about moving forward?

CCCFramework.org




Educator Practices:
What does this look like for teachers?

B. Providing Assertiveness Instruction

Educator Practices

Novice

Emerging

Proficient

B1 | Teacher:

* Provided instruction,
addressing each learning
target for the
competency, to facilitate
students® understanding
of assertiveness.

I incorporated
assertiveness
instructional
activities to address
a few of the learning
targets.

I incorporated instructional
activities for most of the

learning targets.

B2 | Teacher

* Guided students to
determine how
assertiveness applies to

them personally.

» TFacilitated students’
reflection on their
strengths and challenges
related to assertiveness.

I prompted (but did
not facilitate)
students’ application
of assertiveness or
reflection on
strengths and
challenges related to
assertiveness
components.

I facilitated at least
opportunity for stu
personal applicatiol
assertiveness and/o
on strengths and ch
related to assertiver
components.

needed.

1 incorporated instructional
activities to address each
assertiveness learning target.

1 re-taught key concepts as

C. Facilitating Assertiveness Practice with Feedback

Educator Practices Novice Emerging Proficient
C1 | Teacher: I expressed an I provided classroom practice | I utilized existing classroom
s Facilitated opportunities | expectation that opportunities for each student | curricula and activities to create

for students to practice students that were infrequent (less than | authentic opportunities for each

assertiveness, including | demonstrate once per quarter) and/or student to practice assertiveness,

each component, over assertiveness and/or | addressed some (but not all) including each component, at

time. provided group assertiveness components. least once per quarter. Practice
practice was ongoing, over multiple class
opportunities but did 58351008,
not facilitate

Facilitating Practice with Feedback
Respondents Self-Ratings (N=25)

Not Yet / Not Applicable

| facilitated opportunities for students to practice
assertiveness, including both components, over time.

| provided feedback to students throughout their
practice of the assertiveness components.

Novice Emerging
0% 20%
8%  12%
12% 16%
20% 12%

| facilitated students' reflection on their development
of assertiveness components.

M Proficient
40% 60%
48%
48%
44%

80% 100%

32%

24%

24%

I gave specific feedback to each
student regarding each
assertiveness component,
throughout and after student
practice.

I facilitated reflection on
development of both
assertiveness components at
least quarterly for all students.

I guided students in 1dentifying
their personal growth in
assertiveness concepts.




Assertive Knowledge Test Responses
Percentage of Students' Correct Answers

Pre mPost
0.0% 20.0% 40.0% 60.0% 80.0% 100.0%
Is it assertive, passive, or aggressive to invade the personal space 57.9%
of others? I, 5%
Is it assertive, passive, or aggressive to state your ideas in an 48.0%
honest and direct manner? I, -
Is it assertive, passive, or aggressive to use a clear and reasonable 52.0%
—_— I <0.2%
. . 32.6%
Identify the best example of a 3-part assertive statement. T e
. 0
Which of these actions or behaviors are NOT associated with 58.2%
assertiveness? I, o-3%

Students' Self-Reported Questionnaire Responses
Item Averages

Pre mPost

0 10 20 30 40 50 60 70 80

| stand up to my friends if they are doing something | don't feel 65
comfortable doing. I
| speak up when someone is not respecting my personal boundaries 63
like “no cheating off my homework” or “I don’t let friends borrow... _ 66

42

| often have a hard time saying "No." _ 39
| sometimes avoid asking questions for fear of sounding stupid. _ 51
: 71
Epes U Aot NS el o e N '

55




Student Impacts/Outcomes for Assertiveness

Percentage of Respondents Observing the Outcome

Improved communication

Increased ability to seek assistance and supports
Increased ability to express themselves
Improved confidence in their own abilities
Improved self-regulation

Improved conflict management skills

Improved teamwork/group work

More open to constructive feedback

0% 20% 40% 60% 80%

68%

64%

48%

40%

32%

32%

28%

80%

100%

Perceptions of Staff

Percentage of Respondents that Agree

Most staff in my school believe that all students can learn assertiveness
concepts.

Most staff in my school have the skills necessary to teach all students
assertiveness concepts.

| feel confident that | can provide opportunities for students to practice
being assertive as part of my regular instructional practices.

I've noticed that staff in my school are increasing in their own
demonstration of assertiveness.

0% 20% 40% 60% 80%

64%

76%

52%

80%

100%




Sustained Implementation Goals

TEACH DETERMINE
STUDENTS @ QUERXPA|¥A%|TY

CONTINUALLY
IMPROVE

CoIIe e & Career Comgetency
AMEWOR
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Observation Checklist for High-Quality
Professional Development (Version 3)

Domains

Preparing for Learning
Contextualizing the Content

Engaging in Learning

Reflecting on Learning
Transferring Learning to Practice

Observation Checklist for High-Quality Professional Development (Version 3)
(HQPD Checklist-3)
May 2020

The Observation Checklist for High-Quality Professional Development - Version 3 (HQPD Checklist-3) was designed
to be completed by an observer to determine the inclusion of evidence-based adult learning indicators within
professional development. These data should be incorporated into ongoing feedback and coaching to the
individuals who provide professional development. Furthermore, the indicators can be used as guidance when
designing or revising professional development. The tool represents a compilation of indicators, identified through
a review of relevant research and more than fifteen years of experience evaluating professional development,
that promote learning and implementation of evidence-based practices.

Preparing for Learning

-

. Prior to the professional development, provides learning objectives addressing the critical concepts.

"~

. Prepares participants to engage in the content by assigning activities in advance.

w

. Follows an agenda that outlines the flow of the content and includes beginning times, ending times, and
key breaks.

4. Establishes credibility by communicating content expertise and/or experience.

Contextualizing the Content

Illustrates alignment between the content and participants' organizational standards, goals, or priorities.

w

o

Summarizes the evidence base for the content, including providing references or links.

~

Emphasizes the impact of the practice/content on improved outcomes (e.g., student achievement, client
well-being).

8. Provides model examples of the content in practice, connected to participants’ context.

Engaging in Learning

9. Builds on or relates to participants” prior learning.

10. Engages participants in higher-order thinking to learn each critical concept.

11. Prompts each participant to relate the content to their context.

1

[

Facilitates opportunities for participants to collaborate related to the critical concepts.

13. Facilitates opportunities for each participant to practice applying the critical concepts.

Reflecting on Learning

14, Provides constructive feedback within practice opportunities to promote the acquisition of skills.
15. Engages each participant in assessment of knowledge/skill acquisition with corrective feedback.

w

16. Facilitates opportunities for participants to reflect on how learning will influence their practice.

17. Establishes a process for participants’ continued reflection on implementation and impact.
Transferring Learning to Practice

18. Qutlines criteria that illustrate a successful transfer of the critical concepts to practice.

13.

20. Provides resources and technical assistance for continued learning.

o

Ensures that participants leave with detailed action steps to apply their learning.

21. Establishes ongoing, two-way communication (coaching) to improve the implementation fidelity of
critical concepts.

Gaumer Erickson, A.S., Noonan, P.M., Ault, M., Monroe, K., & Brussow, J.
(2020). Observation Checklist for High-Quality Professional Development
[Version 3]. Center for Research on Learning, University of Kansas.
http://www.researchcollaboration.org/page/high-quality-professional-

development-checklist




Content Fidelity Observation

Part 1: PRE-TRAINING AND TRAINING Points Comment

1. IfInstallation, administrator overview Required
call/meeting prior to first training

2. [If Installation, representative school teams Required
identified (i.e., administrator, 2 general
educators, counselor, special educator) Part Z2: POST-TRAINING Comment

3. Registration at www.KSDETASN.org Requir| 35 Trainer completes reflection form and Required

4, Pre/post-quiz included in registration Requir submits to developers

5. Pre-training tasks/questions provided in Requir | 36. Trainer reviews and provides feedback on Required
registration participants’ instructional plans (completed

6. Agenda and learning objectives provided in Requir plans with feedback uploaded to Dropbox)
registration 37. Reminder email to participants who did not Required

TRAINING Point submit an instructional plan

7. Overview of training learning objectives and /2 | 38. If Installation, feedback provided to all Required
participant expectations administrators on ways to support teachers’

8. Definition of competency and where it fits in /2 implementation
the CCC Wheel (may include related Part 2: All Required Items Met? /4 All required
competencies)

9. Research, with citations, on why the /3 | Part 3: Data-based Decision Making (DBDM) Points Comment
competency is important and in-school and 39. Online DBDM survey launched and summary | Required
post-school impact report created

10. Describe observed student impacts from /3 | 40. Overview of learning objectives and 1
teaching competency in general and in various expectations for participants
school settings 41. Review competency components and /1

11. Optional: Competency video (may be included instructional criteria
in pre-training requirements} 42. Describe Data-based Decision Making cycle /2

12. Description of competency components /4 | 43. Describe purpose of data (e.g., determining /1

13. Personal/adult example of the competency /1 impact and improving instruction)

14. Choral reading or other engagement activities /3 | 44. Share/discuss a variety of methods for /1
of competency components multiple times assessing implementation and impact

15. Participant reflection on the competency in /1 45. Include activities to help participants deepen /2
their own lives their understanding of competency

instruction
46. If Installation, team reflection on overall /2

irnlementarinm and Imnact




Coaching Behaviors and Fidelity
Observation

Observation of Coaching
& Meeting Facilitation Behaviors
Developing Relationships

Coach(es), Meeting Facilitator(s), Team Members ...

Fating | Indicator Observations/Specific Examples

1. Inquire authentically to gain a fuller
understandine of the participants’ context.

ioft:: Facilitating Coaching Conversations

3 Prod _C0ach(es), Meeting Facilitator(s), Team Members ...
deman| | Rating | Indicator

4 Use 9. Allow think time after questions are posed.
unders 10. Reflect before responding to higher-order

3. Res e

Facilitating Action/Brainstorming Data-Informed Solutions
Coach(es), Meeting Facilitator(s), Team Members ._.

6. Sped

mtenti

Eating | Indicator

21. Clearly articulate the conversation's
purpose(s).

22_ Facilitate review of progress on previous
action items.

23. Avoid automatically proposing
solutions/conclusions to complex questions,
allowing solutions/conclusions to develop
collaborativelv.

24 Asg needed, offer additional resources

relevant to the conversation.




Extend Your Learning

e Reflect: How will the information from this session
influence your PD or evaluation of PD?

* Review Competency Framework resources
(http://cccframework.org/)

e Contact us to learn more about the Competency
Framework and how we could partner with your
state to implement SEL at Tier 1

Amy Gaumer Erickson Pattie Noonan

agaumer@ku.edu pnoonan@ku.edu

CoIIe%e & Career Comgetency
FRAMEWORK
CCCFramework.org




