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Katie O’Connor
Truths

• Before pursuing a degree in school 
psychology, I taught special education.

• I have dyslexia, which has meaningfully 
shaped my life and career interests.  

Dream

• To change the way our society views the 
teaching profession—making educators 
highly valued and respected.



Bryn Hanna
Truths
• I have played the violin since age 6 and have 

been in school orchestra throughout my 
academic career.

• I have realized the power that music holds in 
my life (grounding, connecting, etc.)- I plan to 
incorporate it into my professional practice.

Dream
• For everyone to treat each other with basic 

kindness and respect. To not let things 
like politics infiltrate every aspect of life, 
especially education.





“I know the value of a 
good education, and I 

wanted a chance to effect 
change in the lives of 

what I saw as the future 
generation.” 

- Nse Etukudo

“Aside from all the 
academic skills, we have 
to instill in our kids the 

wherewithal to withstand 
whatever challenges life 

presents them.” 
- Bing Thai

“I’m trying to prove that 
every student can learn 

and succeed in high 
school. I want them to be 
happy and have positive 

memories...” 
- Steve Sibol

“I want to give other 
immigrants that access 

and be a bridge for them 
so they can get into 

college and see a more 
successful path… It’s 

important that they are 
able to see the larger 

picture.” 
- Samantha Chang

“The students teach me 
about the world, and I try 

to use the things they 
teach me to teach them… 

It’s a very rewarding 
career.” 

- Zennebe Arnold

Why did you choose a profession in the field of education?





What impacts educator effectiveness?

Often in education we hear that teachers are burned out, 
but that isn’t quite accurate. As teacher demoralization 
expert Doris Santoro says, “burnout tells the wrong story 
about the kinds of pain educators are experiencing 
because it suggests that the problem lies within individual 
teachers themselves.” Those outside education assume 
that the teacher can’t hack it in the classroom. But in 
reality, teachers are forced to operate in systems that 
aren’t functioning properly, which makes teachers feel 
demoralized, discouraged and overwhelmed. According 
to Santoro, demoralization occurs because teachers “care 
deeply about students and the profession, and they 
realize that school policies and conditions make it 
impossible for them to do what is good, right and just.”

(EdSurge, 2022)



Coaching can empower educators while 
developing effective skills necessary for the 
dynamic nature of the teaching profession.  

We want community run schools, where the 
voices of parents, students, educators, and 
administrators all matter… We want time to 
plan and to collaborate. We want equitable 
funding for our schools... We want policy that 
actually shows that our students matter… 

America’s educators aren’t burned out. We 
are demoralized. The solution lies in 
understanding the difference.

(EdSurge, 2022)





Individual coaches can be viewed as the intervention for educator effectiveness, just as 
individual educators are essential to student outcomes (Blazar et al., 2022).



A salient challenge is the identification, recruitment, training, and support of highly skilled 
coaches while scaling coaching programs; successful coaching cycles depend on the knowledge 
and effectiveness of individual coaches (Blazar et al., 2022; Kraft et al., 2016/2017).



As a component of comprehensive professional development, coaching is a promising 
solution for the ongoing training and development needs of educators (Connor, 2017; 
Kraft & Blazar, 2017; Kraft et al., 2016/2017).
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Coaching 
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Methods, 
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Coaching Model – 
the theoretical approach 
selected, which informs the 
coaching cycles and 
strategies used



Scalability of coaching 
programs is a core challenge in 
the same way that mass 
producing a family recipe would 
be if you decided to open a 
franchise system: essentially, 
the public education sector 
runs into the quality versus 
quantity tradeoff. 



Coaching systems are 
the overarching 
structured, organized, 
and intentional plans 
for implementing 
coaching cycles. 



SISEP Identified Key Components 
of Effective Coaching Systems

Recruitment - High-quality selection process for hiring 
coaches

Training - Competency development (e.g., modeling, 
scaffolding) for coaches

Evidence-based - Coaching cycles that include 
observations, modeling, and performance feedback

Support - Reviewing implementation data (e.g., fidelity, 
coaching effectiveness) and student outcome data

Collaboration - Co-design process to address power 
dynamics; engage stakeholders authentically to build 
trusted relationships

(Ward et al., 2022)





Coaching cycles are more 
fluid, individualized, and 
differentiated observation-
feedback-loops between 
the coach and educator—
the essential ingredient is 
a highly skilled coach. 







Coaching Models Inform 
the Coaching Cycles & 
Strategies
The coaching model outlines the theoretical 
underpinnings, nature of coach-educator 
dynamic, and specific strategies.

The educator being coached must feel 
psychologically safe; cultivating a trusted 
relationship that is separate from evaluation. 

Strategies may include observations, 
modeling, feedback, lesson planning, 
analyzing student work, resource sharing, etc.

(Aguilar, 2019)



By design, coaching 
cycles require flexibility 
and differentiated 
approaches to meet 
individual educators’ 
needs. 



Identify Stage: 
Observation 

Video

Identify Stage: 
PEERS Goals

Identify Stage: 
Teaching 

Strategies

Learn Stage: 
Fidelity Checklists

Learn Stage: 
Model Instruction

Improve Stage: 
Progress 

Monitoring Data

Improve Stage: 
Invent 

Improvements

Improve Stage: 
Plan Next Action 

Steps

Jim Knight’s 
The Impact Cycle 
using a collaborative 
partnership 
approach. 







State educational 
agencies may need to 
take the lead in 
designing and 
implementing quality 
coaching programs, to 
support the efforts of 
school districts.  

SPDG EBPD Worksheet Review

Recommendation (1) Recommendation (2) Recommendation (3)
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