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u Introduction
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u Teaming Procedures
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NIJ Comprehensive School Safety 
Initiative
u Interconnecting PBIS and School Mental Health to Improve School Safety: A 

Randomized Trial

u Awarded January 2016, $4.1 million

u PI Mark Weist, Co-PI Joni Splett, Co-I Colleen Halliday-Boykins, Lead Research 
Manager Elaine Miller

u Study Aims:

u Evaluate impact of all conditions on school discipline rates, teacher and student 
perceptions of school climate and safety and reported behavioral functioning of 
students

u Evaluate the impact of all conditions on the functioning of teams, and access to 
treatment, quality of intervention and cost-effectiveness relative to improving 
behavior and school safety

This project was supported by Award No. 2015-CK-BX-0018, awarded by the National Institute of Justice, Office of Justice Programs, U.S. Department of Justice. The 
opinions, findings, and conclusions or recommendations expressed in this publication/program/exhibition are those of the author(s) and do not necessarily reflect 
those of the Department of Justice.



Study Timeline

Spring 2016

• Baseline 
student-level 
and school 
climate data 
collection 

Aug 2016-May 2018

• Student-level and 
school climate data 
collected mid-point 
(Spring 2017)

• Team Meeting 
Forms, Intervention 
Receipt collected 
monthly

• Implementation 
Fidelity collected 
each fall and spring

• ISF Implementation

Spring 2019

• Posttest 
student-level 
and school 
climate data 
collection



ISF Enhances MTSS Core Features

• Effective teams that include community mental health providers
• Data-based decision making that include school data beyond 

ODRs and community data
• Early access through use of comprehensive mental health 

screening
• Formal processes for the selection & implementation of 

evidence-based practices (EBP) across tiers driven by team 
decision making

• Rigorous progress-monitoring for both fidelity & effectiveness 
of all interventions regardless of who delivers

• Ongoing coaching at both the systems & practices level for both 
school and community employed professionals



• Effective teams that include community mental health providers
• Data-based decision making that include school data beyond 

ODRs and community data
• Early access through use of comprehensive mental health 

screening
• Formal processes for the selection & implementation of 

evidence-based practices (EBP) across tiers driven by team 
decision making

• Rigorous progress-monitoring for both fidelity & effectiveness 
of all interventions regardless of who delivers

• Ongoing coaching at both the systems & practices level for both 
school and community employed professionals

Which of these are you currently excelling 
at and which need to be improved?



Early Access through Universal Mental 
Health Screening

uUsed BASC-3 BESS Teacher with 
externalizing, internalizing, and adaptive 
skill subscales

uCompared students already receiving 
intervention to those newly identified by 
BASC-3 BESS Teacher

Splett et al., (2018). Comparison of Universal Mental Health Screening to students already receiving intervention in a 
multitiered system of support. Behavioral Disorders, 43(3), 344-356. https://doi.org/10.1177/0198742918761339

https://doi.org/10.1177/0198742918761339


180% Increase in Identified Need

Not Identified, 
71.5%

Newly Identified 
by Screener, 18.4%

Previously 
Identified by 
School, 10.1%

Not Identified Newly Identified by Screener Previously Identified by School
Splett et al., (2018). Comparison of Universal Mental Health Screening to students already receiving intervention in a 
multitiered system of support. Behavioral Disorders, 43(3), 344-356. https://doi.org/10.1177/0198742918761339

https://doi.org/10.1177/0198742918761339


What’s your reaction to these findings? 
How would your schools react? 

Is your glass half full 
or half empty? 
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Malleable Factors of the MTSS Service 
Delivery Framework
Enabling Factors

u Availability, 
accessibility, and 
acceptability of 
interventions

Environmental 
Factors
u Organization, 

Management, Burden

Perceptions and 
Knowledge
u Availability, 

accessibility, and 
acceptability of 
interventions

u Leadership and Family Engagement

u Effective Teaming and Efficient Teaming 
Procedures

u Culture of Data Use/Data-Based Decision 
Making 



• School leadership member of team, enthusiastic about team, participates 
meaningfully

• Protects team meeting time and ensures resources available as needed
• School leadership shares progress and work of team in regularly school-wide 

communications with faculty, staff, and families (e.g., newsletters, weekly 
meetings, district administration meetings)

Leadership 
Engagement

• Include family engagement opportunities in intervention implementation 
protocol

• Train and coach family communication, collaboration, and engagement 
strategies 

• See further resources in Family Engagement e-book published by National 
PBIS Technical Assistance Center (Weist, Garbacz, Lane, & Kincaid, 2017)

Family 
Engagement

• Fluent and efficient access to integrated data sources
• Data use at systems and student levels (e.g., monitor intervention 

outcomes for each intervention program available and for each student 
receiving given intervention; monitor proportion of students in need 
receiving intervention, disaggregate intervention receipt and need by 
student demographic and problem types)

Culture of 
Data Use/ 

DBDM

https://www.pbis.org/Common/Cms/files/pbisresources/Family%20Engagement%20in%20PBIS.pdf


On average, how many teams meet 
at least monthly in your schools?



Defining the problem: Lack of 
interoperability



Teaming 
Structure

Teaming 
Processes

Teaming 
Procedures

• Define purpose and 
relationships of all teams

• Define membership of all 
teams

• Consider Team Mapping
• Team leadership identified
• Team meeting time 

established and protected

• Define roles and 
responsibilities

• Start and end on time, 
follow agreed upon 
agenda

• Regular attendance
• Minutes and action plans 

reviewed at beginning and 
end of each meeting

• Each meeting data 
focused and follows data-
based problem solving 
process (e.g., Team 
Initiated Problem Solving 
model; Newton et al., 
2012)

• Accountability maintained 
between meetings

• Data-based problem solving 
process

• Procedures for accessing, 
analyzing, interpreting, and 
acting upon data

• Intervention selection 
protocol with entry/exit 
criteria, implementation 
guidelines



Structure: Data Teaming in a School

Student Centered 
Planning Team

Intervention Team 
Progress Monitoring 

and triage 

Uses Data to 
plan, evaluate 
and monitor 
Universal and 
Targeted 
Supports

Monitors effectiveness 
(outcomes) and fidelity 

of Supplemental and 
Intensive (Tier 2/3) 

Interventions (overall 
and for each student)

Uses data to 
plan, evaluate 
and monitor 

effectiveness of 
individualized 
interventions

NOT a 
standing team

Schoolwide 
Leadership 

Team

Supplemental/ 
IntensiveUniversal IntensiveUniversal/ 

Supplemental
Grade 

Level/Content 
Team

Uses Data to 
plan, evaluate 
and monitor 
Classroom
Supports

• Meets bi-weekly
• Students are identified by the 

grade level team
• This team monitors student 

progress and determines if they 
need supplemental support



Team Process: Ever Been a Part of This
Team?



What characteristics describe teams you 
have felt were worth your time/energy?



Team Process: Ever Been a Part of This
Team?

Distribute 
the work

Make sure 
everyone has 
“teaming” 

skills

Accountability
Agreement

Make sure process 
is effective and 
worth the time



Intervention Team Process 
and Procedures



Intervention Team Process and 
Procedures



Check-In/Check Out (CI/CO)
In-On-Out Decision Rules
a) Identification for CI/CO (IN):  

§ Student identified in Elevated range for Externalizing or Internalizing Risk on 
screener

§ Student has 5 or more Office Discipline Referrals (ODRs); or, 2 or more ODRs 
leading to out-of-school suspension

§ Student has not responded to core behavior curriculum (Tier 1) with additional of low-
level supplemental supports

b) Progress-monitoring (ON):
§ Parent conference; provided information letter about CI/CO
§ Parents receive progress report via Remind.com (email/text)
§ Daily Progress Report (DPR) data is collected & reviewed every other week by team. 

Data is collected and reviewed for 6-9 weeks and monitored for upward trend.
c) Exiting/transitioning  (OUT):

§ Student received an average of 80% of DPR points per day/week for 4 consecutive 
weeks and has had no new ODRs, suspensions, or time out of class concerns. 
Student may be faded to Tier 1, or transitioned to “modified” CI/CO for 4 weeks.



In Sum, Teams Needs Structure, Training 
and Support!

u Clear Roles and Functions of each team and team member

u Clear processes and expectations

u Longer meetings are good if more productive!

u Clear procedures for data-based decision making

u Access to data that provide information to make informed decisions

u Student focus and system focus

u Access to training for teaming and data-based decision making

u Access to coaching supports during and between meetings

u Communication and feedback during and between meetings

u Focus on continuous improvement



State and District Support

uProvides clear guidance on role and function 
uModel structure, process, and procedures
uDedicated resources for training and 

coaching for teaming 
u Investment in School Level Information 

System and connectivity of data systems
u Link teaming to larger system effort-

strategic plan, funding, school improvement



What proportion of support you provide 
to schools is or has been focused on 
teaming?
What opportunities exist to do more? 
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u Joni Williams Splett, Ph.D.
Assistant Professor
University of Florida
School Psychology Program

u splett@coe.ufl.edu

u (352) 273-4252

mailto:splett@coe.ufl.edu

